Multiple files are bound together in this PDF Package.

Adobe recommends using Adobe Reader or Adobe Acrobat version 8 or later to work with
documents contained within a PDF Package. By updating to the latest version, you'll enjoy
the following benefits:

- Efficient, integrated PDF viewing
- Easy printing

« Quick searches

Don’t have the latest version of Adobe Reader?

Click here to download the latest version of Adobe Reader

If you already have Adobe Reader 8,
click a file in this PDF Package to view it.



http://www.adobe.com/products/acrobat/readstep2.html


INDEPENDENT SCHOOLS INSPECTORATE

INSPECTION REPORT ON

Wellingborough Pre-Preparatory and Preparatory Schools

The senior school was inspected at the same time and a separate report published.

Full Name of the School
DCSF Number

Early Years Number

Registered Charity Number

Address

Telephone Number

Fax Number
Email Address

Heads

Chair of Governors

Age Range (of the whole
school)

Gender

Inspection Dates

Early Years Age Range
Early Years Gender

Early Years Foundation
Stage Inspection Dates

Wellingborough Pre-Preparatory and Preparatory Schools
928/6010

N/A

1101485

Irthlingborough Road, Wellingborough, Northamptonshire
NN8 2BX.

Preparatory - 01933 222698

Pre-Preparatory - 01933 233434

01933 271986

Preparatory - prep-head@wellingboroughschool.org
Pre-Preparatory - mlr@wellingboroughschool.org

Mr Garry Bowe — Headmaster of Wellingborough School
Mr Richard Mitchell — Head of Preparatory School

Miss Jocelyn Everett — Head of Pre-Preparatory School
Mr Jerry Higgins

3to 13

Mixed
16™ to 19" March 2009
3to5
Mixed
16" to 17" March 2009

This inspection report follows the framework laid down by the Independent Schools Inspectorate
(I1SI). The inspection was carried out under the arrangements of the Independent Schools Council
(1SC) Associations for the maintenance and improvement of the quality of their membership. It was
also carried out under Section 162A(1)(b) of the Education Act 2002 as amended by the Education
Act 2005, under the provisions of which the Secretary of State for Education and Skills accredited
ISI as the body approved for the purpose of inspecting schools belonging to ISC Associations and
reporting on compliance with the Education (Independent School Standards) (England) Regulations
2003 as amended with effect from January 2005, May 2007 and February 2009.





The Early Years Foundation Stage (EYFS) framework was introduced in September 2008 and
applies to all children in England from birth to 31% August following their fifth birthday. The
inspection was carried out by ISI, a body approved by the Government for the purpose of inspecting
EYFS provision in schools belonging to the ISC Associations. Section 7 of this report evaluates the
extent to which the setting fulfils the requirements of the EYFS Statutory Framework published by
the Department for Children, Schools and Families (DCSF) and follows the requirements of the
Childcare Act 2006 as subsequently amended.

The inspection does not examine the financial viability of the school or investigate its accounting
procedures. The inspectors check the school’s health and safety procedures and comment on any
significant hazards they encounter: they do not carry out an exhaustive health and safety
examination. Their inspection of the premises is from an educational perspective and does not
include in-depth examination of the structural condition of the school, its services or other physical
features.
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INTRODUCTION

Characteristics of the School

Wellingborough Pre-Preparatory and Preparatory Schools form part of the larger
Wellingborough School, which was founded in 1595 as a boys’ school. The preparatory and
pre-preparatory schools were established in 1913 and 1990 respectively. The school became
fully co-educational in the 1970s. The two schools are located on the outskirts of
Wellingborough in Northamptonshire and in relatively close proximity to each other on the
same site as the senior school. Since the last inspection in 2003, numbers have remained
largely stable in the pre-preparatory school and have risen slightly in the preparatory school.
Information and communication technology (ICT) suites and a new library have been added
in the preparatory school, which has also undergone a revision of senior and middle
management roles and has increased its curriculum and sporting provision. During the same
period, the pre-preparatory school has been provided with a new building, appointed a new
headmistress as well as two new assistant head teachers, and also seen new developments in
ICT.

At the time of the inspection, there were 169 pupils on roll, aged between three and eight
years in the pre-preparatory school. Of these 100 were boys and 69 were girls. Apart from
seven children in the nursery class, all pupils attend on a full-time basis. Of the 169, 57
children were in the Early Years Foundation Stage (EYFS), ages three to five, and 112 were
in Years 1 to 3 (ages five to eight). In the preparatory school there were 312 pupils in Years
4 to 8 (ages nine to thirteen) with 168 boys and 144 girls.

The preparatory school has identified 36 pupils as in need of additional help from the school,
mainly in mathematics or literacy. No pupils have a statement of special educational needs
and all have English as their principal language. A similar position exists in the pre-
preparatory school where 18 pupils have been identified as in need of additional help. Again
no pupils have statements of special educational needs although three pupils do not have
English as their principal language and, as a result, receive additional help.

Pupils, most of whom live within a twenty-mile radius of the school, come from a variety of
backgrounds and from families that strongly support their children’s education and want
them to be successful. The majority of pupils have parents who work in professional
occupations.

Entry to the pre-preparatory school at the age of three is not on a competitive basis.
However, the school follows a detailed and fair admissions procedure. Almost all pupils
transfer at the age of eight to the preparatory school. For pupils seeking admission between
the ages of 8 and 13, a number of tests are administered in an attempt to give a
comprehensive profile of attainment and aptitude. Almost all pupils are able to transfer to
the next stage of the school at 13, although a small minority leave at the age of eleven. The
pupils cover a wide spectrum of ability, though their average ability is above the national
average.

All pupils that applied in 2008 successfully transferred to the senior school, with seven of
them gaining scholarships. Foundation scholarships are available to internal and external
pupils at the age of eleven. Scholarships available for entry into the senior school at the age
of thirteen cover a wide variety of areas, notably academic, sport, art, drama and music.
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The school has an overall mission statement, supported by aims, which cover the whole of
Wellingborough School. These indicate that the school seeks to promote excellence in
learning through active involvement in a challenging curriculum. It also aims to develop in
pupils a self awareness and sense of responsibility, valuing the individuality of the pupil as
well as altruism, effort and achievement whilst fostering a spirit of community and
commitment. In addition, it wants its pupils to feel cherished and respected in a community
with values built on mutual trust and respect. Finally it aims for its pupils to become
successful learners, confident individuals and responsible citizens.

National Curriculum nomenclature is used throughout this report to refer to year groups in
the school.
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THE QUALITY OF EDUCATION

The Educational Experience Provided

The pre-preparatory and preparatory schools provide an all-round educational experience of
high quality, consistent with their aims and overall philosophy. The EYFS provision is
excellent and meets the needs of the children exceptionally well. Since the last inspection
good progress has been made. In the pre-preparatory school a review has been made of
staffing levels in order to provide sufficient classroom support and allow adequate time for
management roles to be fully delegated and developed. In the preparatory school, a review
of timetabling has resulted in lesson time being extended from 35 minutes to 55 minutes, thus
ensuring that the school more successfully meets the needs of its pupils. A review of staff
roles and responsibilities for all curriculum subjects has resulted in the role of head of
department being more formalised, thus ensuring a greater oversight of each subject
throughout the school. Finally, library facilities have been considerably improved, enabling
the full development of pupils’ reading and independent study skills.

Across both schools, emphasis is placed on providing pupils with activities that contribute to
their linguistic, mathematical, scientific, technological, human and social, physical, aesthetic
and creative development. Pupils are able to acquire the skills of speaking, listening, literacy
and numeracy in a well-planned and progressive way.

Pupils benefit greatly from the variety and breadth of the educational experience they
receive. Curriculum provision is very good. In the pre-preparatory school pupils experience
a range of subjects which are suitable for their ages and ability. Years 1, 2 and 3 follow
National Curriculum programmes of study together with religious education, French and
personal, social and health education (PSHE) which is taught largely through circle time.
Physical education, music and ICT are taught by subject specialist teachers throughout: art
and design and technology are taught by subject specialist teachers in Years 2 and 3. In the
preparatory school, pupils in Years 4 to 6 also follow the National Curriculum programmes
of study with religious education, French, personal, social, health and citizenship education
(PSHCE) and drama being taught. In Years 7 and 8, Latin and Spanish are also added to the
curriculum. All pupils in Years 4 to 8 have physical education once a week and one full
afternoon of games. ICT is taught to all pupils across both schools which successfully
enhances their work across many aspects of the curriculum.

The educational experience pupils receive in either PSHE or PSHCE reflects the schools’
aims and contributes effectively to their progress in all areas of learning. It is enriched by
extra-curricular activities and links with the community. The positive and caring ethos of
both schools provides numerous opportunities for all pupils to develop personally and
socially as well as academically.

All pupils in both schools have access to a broad range of sports through physical education
and games. In the preparatory school, all pupils are given the opportunity to represent the
school in competitive games.

In the pre-preparatory school, pupils in Years 2 and 3 can extend their learning through a
variety of after school clubs which include cooking, sewing, chess and ‘super-science’, along
with sports and music clubs. An extensive variety of excellent clubs and activities is offered
to all pupils in the preparatory school. These include animal welfare, Russian, ‘“Warhammer’
and chess, as well as the usual array of music and sports clubs. Such activities complement
the taught curriculum and provide for individual interests as well as introducing new
opportunities. Participation in clubs is optional, although uptake is very high.
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Pupils in both schools are well prepared academically and socially for the next stage of their
education, whether that be from the EYFS to Year 1, from the pre-preparatory school to the
preparatory school, or from the preparatory school to the senior school. Arrangements
include induction days, parental meetings and close staff liaison across the three schools.

In the pre-preparatory school, good policy documents are in place for almost all curriculum
subjects. The PSHE policy and scheme of work are currently being developed as part of a
comprehensive pastoral development plan. Subjects have basic three-year curriculum
development plans, which include success criteria, and a rolling programme of policy review
and update which is well in place.

In the preparatory school, planning for the curriculum is thorough and effective. In the best
practice, subject handbooks are of a high quality, and contain sections on assessment and
ICT, as well as guidance on meeting the needs of learners with difficulties and disabilities
(LDD) and gifted and talented pupils. Such documentation helps to ensure the progressive
and continuous development of pupils’ knowledge, understanding and skills as they move
through the school.

Provision for pupils with LDD across both schools is good. Procedures are in place for
identifying pupils with particular needs, for example the screening of all pupils in Year 1 and
monitoring the progress of such pupils throughout the school. Parents in the preparatory
school are given full details of how the school can support a variety of needs if necessary.
Strong links exist between the pre-preparatory and preparatory schools in supporting the
needs of pupils with LDD. In the preparatory school a very good programme of enrichment
activities is available for those pupils identified as being gifted and/or talented. Similarly,
whilst the schools do not currently have pupils who do not have English as their first
language on roll, good provision is available should the need arise.

The schools meet the regulatory requirements for the curriculum [Standard 1].

Pupils’ Learning and Achievements

In both schools, pupils achieve particularly well in their academic and broader education. In
addition, pupils apply themselves effectively to their work, which they clearly enjoy.
Significant levels of knowledge, skill and critical and creative understanding are achieved in
the subjects they study, as well as in activities that they follow outside the taught curriculum.
In the EYFS, all children achieve exceptionally well with most attaining the Early Learning
Goals and many exceeding them. The good standards found in several subjects at the time of
the previous inspection have been maintained in both schools and in many areas have been
successfully improved upon. Such high achievement levels enable the schools to attain their
overall aim in this area of promoting excellence in learning through effort and active
involvement.

In the pre-preparatory school, pupils learn to read and write with growing confidence and
enjoyment. Solid foundations are also laid for pupils’ mathematical development and
consequently they show a growing ability with numbers. Effective teaching and well-
planned lessons are the main reason for this. Pupils’ ICT skills are also well developed as
good opportunities are provided for them to use these skills across the curriculum. Teachers
also successfully encourage pupils to think creatively and to use their imagination when
applying these skills to other activities, notably art, music, drama and design and technology.
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During their time in the preparatory school, pupils in Years 4 to 8 build successfully on the
very good start they have made in the pre-preparatory school. They are able to apply their
rapidly expanding skills and knowledge to different subjects and a variety of situations. As a
result, by the end of Year 8, pupils have listening and speaking skills that are well developed
for their age. Furthermore, they are confident, articulate and able to converse easily with
both their peers and adults. In addition, pupils show significant levels of creativity,
particularly through their writing and investigative work in subjects such as history,
geography, science and mathematics. Pupils’ critical and creative skills are also particularly
well developed in art, music and design and technology where many achieve high standards.
Pupils also use their mathematical and ICT skills very competently.

In both schools, no significant differences in relative attainment between groups of pupils are
apparent. Those with LDD as well as those who are identified as being gifted or talented
make good progress, given their ability levels, and where applicable, in the pursuit of their
individual education plan (IEP) targets. Pupils for whom English is not their first language
also achieve at an appropriate level given their linguistic abilities. No marked differences in
the attainment of boys and girls are apparent.

Pupils in both schools do not take externally moderated national tests. Consequently, direct
comparisons between pupils’ standards and those of pupils in maintained schools nationally
are not possible. However, the evidence of lesson observations, discussion with pupils, and
the scrutiny of pupils” work on display and in their books, show that at the age of eight,
eleven and thirteen, pupils’ standards are high overall in relation to their ability. By the time
they leave the preparatory school at the age of thirteen, most pupils have achieved well
across all areas of the curriculum.

The pre-preparatory school encourages a breadth of interests and celebrates pupils’
achievements in creative areas and in sport both at school and at home. These include
successes in football, netball, cricket and rounders’ matches, successful participation at local
music festivals and Eisteddfodau, and awards for rugby, gymnastics, swimming, ballet and
equestrian events. Many pupils are accomplished musicians who achieve well in
instrumental examinations, sing in the school choir and perform at school concerts.
Individual achievements also include reaching the national final of the “Google” logo
competition.

The preparatory school has a considerable list of both individual and team achievements in a
variety of areas. Every pupil is encouraged to participate in sports teams, music, speech and
drama in order to gain personal achievement. The school has attained some excellent
individual and team successes in a variety of sports, notably as county regional champions in
hockey at under-11 and under-13, from which pupils were selected to represent England.
Pupils also represented England at under-16 level in gymnastics and others were national
finalists in cross-country. Individual pupils were also selected to play for the county at tennis
and others are currently county squash champions. In music, many pupils achieve
particularly well in instrumental examinations and a number of pupils play in county and
community orchestras. A number of pupils have also received awards in the national
Primary Mathematics Challenge. Both schools are proud of the individual and team
successes of their pupils which contribute greatly to their personal development.
Nevertheless, they take care to ensure that pupils who do not possess such skill levels have
access to coaching and tuition and, as a result, have the opportunity to achieve at a level
appropriate to their ability.
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Pupils’ attitudes to learning and achievements in both the schools are outstanding. Pupils are
friendly, helpful, interested and eager to talk about what they are doing and to share their
views on their progress. Pupils are articulate and speak with confidence; they are able to
express themselves by using the appropriate language for different subjects. This was
particularly noticeable in a Year 1 gymnastics lesson and in a geography lesson in Year 7.
Pupils are good learners, they study hard and learn effectively both on their own and co-
operatively as seen in a Year 3 lesson on healthy eating. In all these examples, very good co-
operation between members of the group contributed significantly to pupils’ learning.

Pupils’ capacity to take notes, study and organise their work is particularly good. Examples
of this were evident in the pre-preparatory school, where Year 2 researched information from
different sources for their science topic on the greenhouse effect. They consulted a number
of text books and made notes for themselves.

Many examples of particularly well-presented written work are evident in the preparatory
school, particularly in Years 5 and 7, and of independent learning in design and technology
as well as history. Overall, pupils’ work is well organised and good quantities are produced
for the age group. Pupils in both schools settle down and apply themselves to the task they
have been set in a positive manner, whether in club meetings, lessons or activities. They are
enthusiastic and willing to persevere, as was seen in a Year 1 lesson related to handling
money, a Year 2 French lesson where the pupils came in and immediately settled to the task
and in a Year 6 ICT lesson on Victorian toys. Throughout, pupils’ concentration levels are
good and they show considerable enthusiasm for their work and activities. Pupils clearly
enjoy coming to school and the learning experiences they are offered.

Spiritual, Moral, Social and Cultural Development of Pupils

Pupils in both schools have outstanding spiritual, moral, social and cultural awareness. The
personal development and well-being of children in the EYFS is also outstanding. The high
standards reported at the time of the previous inspection have been maintained and in some
aspects further promoted. This enables both schools to achieve their aim of being a caring
community whose values are built on mutual trust and respect for all.

Pupils’ spiritual awareness is good and is developed through assemblies and lessons across
the curriculum. Pupils show an understanding of ideas beyond themselves; for example, in a
Year 4 history lesson, they considered the plight of people who had suffered as a result of the
Black Death. Developing this sort of empathy is a habit of mind that has been introduced in
preparatory school assemblies by the headmaster and reinforced across the curriculum.
Weekly chapel services further enhance the spiritual atmosphere in the preparatory school.
The pre-preparatory pupils also visit the chapel at events such as their ‘Christingle’
celebrations and the Year 3 leavers’ service. In addition, the school chaplain takes pre-
preparatory school assemblies. All such significant events in the lives of the pupils serve to
highlight spirituality in the pre-preparatory school.

In both schools, pupils’ moral awareness is outstanding and there is clear evidence of the
importance of moral character to the pupils. As some Year 7 pupils indicated, the
preparatory school code of conduct, which states how they should behave and treat each
other, is “a big thing”. This is emphasised by staff, particularly ‘club’ presidents, and
behaviour is recorded in the ‘club’ card, which again pupils take very seriously.
Consequently, the behaviour of pupils around the school and in the vast majority of lessons is
exemplary. In the pre-preparatory school, morality is encouraged by use of ‘golden rules’.
These form the basis of the school’s circle time lessons, where pupils are taught that they
have choices with the behaviour that they exhibit. Year 3 duties, which are arranged on a
rota, encourage every pupil to take care of the school and accept responsibility. Pupils are
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also given the responsibility of being leaders, and to lead their class out of assembly; this
they do with great diligence. ‘Thoughts for the Week’, such as appreciating mothers on
Mothers’ Day, are discussed in assemblies and are reinforced in circle time.

Pupils” social development in both schools is outstanding. They are polite and courteous
and, on the whole, they are willing to share their views and engage with visitors. Their
personal development is enhanced by opportunities to play constructively, such as on the
climbing wall in the preparatory school playground, and on outdoor table-tennis tables.
Relationships between pupils and staff are excellent, as seen in informal conversations in the
playground or at the end of lessons. Indeed, pupils described their teachers as “friends” who
are interested in them. The Year 8 leadership programme contributes well to pupils’ social
skills, including the link that the school has with a special school, as do outdoor pursuits and
sports trips. Weekly ‘club’ meetings help to reinforce social interaction and teamwork across
year groups, and the ‘club’ worked together most harmoniously when practising their song
for the forthcoming singing competition.

In the pre-preparatory school, pupils nominate each other for ‘Helping Hands’ and these are
displayed prominently, along with the reason that a pupil has been helpful. This builds on
the “Helpful Hands’ trees used in the EYFS section of the school. A celebration assembly is
held each week in order to praise pupils’ achievements from within and outside the school.
Certificates and trophies are also displayed on a celebration table in the school corridor. This
reinforces the idea of praising and appreciating each other. As a poster in the pre-preparatory
school says, “We are all good at something”.

Pupils in both schools have a particularly good awareness of other cultures and are
encouraged to understand other people’s lives and points of view. For example, in a Year 7
English lesson, pupils were asked to think about the slave trade and other race issues, and
then to relate this to the election of the president of the United States of America.
Outstanding artwork, such as paintings in the aboriginal style, adorns the preparatory school
corridor walls. In addition, pupils in the preparatory school produce artwork of an extremely
high standard in their lessons, making significant cultural links in the process. Foreign trips,
such as the visit to the Cote D’Opale, in France contribute significantly to pupils’ awareness
of other cultures.

Events such as celebrating Chinese New Year, which included a themed lunch, develop
pupils’ cultural awareness in the pre-preparatory school. Displays of pupils’ artwork, such as
those that illustrate the Kodomo-no-hi festival in Japan, focus pupils’ attention on other
people around the world, and parent links are also well used to raise pupils’ awareness of
other cultures. Library books in the school are organised into a special section for other
cultures and a French breakfast club is an imaginative and enjoyable taste of another tradition
for pupils.

The schools meet the regulatory requirements for the spiritual, moral, social and cultural
development of pupils [Standard 2].
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The Quality of Teaching (Including Assessment)

Throughout both schools, teaching is good and, on occasions, is outstanding. Consequently,
it is instrumental in helping the aims of the whole of Wellingborough School to be achieved,
particularly those aims related to the promotion of excellence in learning and in encouraging
pupils to become successful learners. The quality of teaching found at the time of the
previous inspection has been maintained and in certain areas, notably in the preparatory
school, has been successfully built upon. In the EYFS, adults support children’s learning and
development very effectively.

In the best lessons, a considerable amount of work is expected from the pupils, and teachers
make every effort to engage pupils’ enthusiastically in their work. Many varied
opportunities are created to enable pupils to increase their understanding and knowledge of a
subject or particular skill.

Where teaching is at its best, teachers also encourage their pupils to think and learn for
themselves. To achieve this they are highly skilled in using tasks and posing questions that
are most appropriate for their pupils’ differing ages and abilities. This was clearly apparent
in a Year 3 mathematics lesson, where pupils were having the concept of place value and the
idea of ‘ten times larger’ reinforced. Following a very good questioning session which
inspired and motivated the pupils, the teacher used most appropriate resources to demonstrate
the concept. This was then quickly followed by activities that were specifically geared to
groups of pupils of different abilities. The careful selection of tasks and appropriate
questioning ensured that all pupils made significant gains in their learning.

Teachers’ obvious enthusiasm and their own considerable subject knowledge enables them to
give work to their pupils which not only motivates them but also successfully challenges
them. Pupils’ behaviour is managed well in both schools and this, together with the
challenging work, ensures that pupils are able to express themselves in a variety of ways.
The very well planned lessons ensure that pupils clearly understand what they are expected
to do in order for them to learn a particular concept or skill. Almost all lessons move at a
sufficiently brisk pace and good use is made, by both teachers and pupils, of the time
available.

Highly successful lessons are also characterised by a number of other factors. For example,
teachers involve their pupils in a wide variety of activities such as investigations, discussions,
theoretical or practical work, in order to maintain their enthusiasm for learning. In addition,
effective use is made of the resources that are available to support pupils’ learning.
Furthermore, pupils’ learning is increased as a result of them being asked to work in pairs or
small groups in almost all subjects and many lessons. Indeed, the sharing of apparatus and
encouragement of working together are successfully developed from the youngest pupils in
the pre-preparatory school right through to the oldest ones in the preparatory school. For
example, in a Year 7 geography lesson, following a brisk and purposeful introduction, pupils
worked in small groups using maps of different settlements in order to draw conclusions as to
why they had been situated on a particular spot. High quality intervention by the teacher and
stimulating discussions amongst the pupils ensured that all made excellent gains in their
knowledge and understanding of settlements and the factors that affect their location.

On the relatively few occasions when teaching does not reach such high standards, it is
usually as a result of the work being insufficiently challenging for the class or a particular
group, such as the higher ability group, within that class. The lack of variety in the type of
teaching methods being used also contributes to this situation. In addition, on some
occasions, the rate at which pupils are required to learn is too slow. Consequently pupils lose
interest and do not achieve a sufficient amount in the available time.
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Excellent relationships between teachers and pupils exist in both schools. These are based
largely on the mutual respect that has been created. As a result, pupils are confident and feel
able to express their views, ideas and opinions freely. Consequently they respond in a
positive and productive way. Teachers have a very good knowledge of their pupils and are
therefore able to give sensitive help, particularly to those pupils who have specific learning
difficulties. All pupils’ needs are recognised, understood and generally appropriately
addressed.

Good and effective use is made by teachers of both schools’ stock of high quality resources.
Teachers choose resources carefully to aid pupils’ understanding of what is being taught. In
one or two instances, too much reliance is placed by teachers on duplicated worksheets that
are, on occasions, not always appropriate to pupils’ differing abilities and needs. ICT is well
used by teachers to assist pupils’ understanding, notably in the ICT rooms and through the
appropriate use of interactive whiteboards in most classrooms. This was particularly
noticeable in a Year 5 design and technology lesson, where pupils were using a computer
aided design program to help them with their designs for a calendar based on the work of the
artist Piet Mondrian.

Both schools have well-stocked libraries and other teaching rooms. These are well equipped
with books and other resources that are again effectively used to support pupils’ learning. Of
particular note is the quality of support given to pupils by teaching assistants.

Good systems and strategies are in place to assess and record pupils’ attainment and progress
in both schools. A range of standardised tests, covering reading, spelling, and measurements
of progress, are used, beginning in the pre-preparatory school and carried out also in the
preparatory school. Some assess potential as well as ability. In other subjects, end of unit
and end of year tests are carried out, some of which are assessed according to the National
Curriculum attainment levels. Many teachers use the everyday assessment of their pupils’
work in the classroom to monitor their progress and to inform future planning. Teachers
right across the schools also record grades for effort and achievement, according to set
criteria, which are reported to parents.

In both schools, the results of standardised tests are used to identify pupils who may require
extra support, the gifted and talented and under- or over-achievers, so that teachers can more
effectively meet the needs of individual pupils. In the preparatory school, results are also
used well to identify any emerging trends in attainment. However, in the pre-preparatory
school this is less well developed. The monitoring of individual pupils’ progress is
developing appropriately in both schools.

Separate marking policies are in place in both the schools. In the pre-preparatory school the
marking policy is consistently applied both within and across year groups. In the preparatory
school, the quality of marking is not always consistent. In the best practice there is clear
evidence of both positive and evaluative comments, designed to take pupils’ learning
forward. However, a proportion of the marking is cursory, consisting of a tick only. In
addition, some comments offer praise but no advice for improvement. On a limited number
of occasions some work is left unmarked. The school is aware of these issues and has begun
to take steps to address them.

The schools meet the regulatory requirements for teaching [Standard 1].
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3.1

3.2

3.3

3.4

3.5

THE QUALITY OF CARE AND RELATIONSHIPS

The Quality of Pastoral Care, and the Welfare, Health and Safety of
Pupils

Both schools provide an outstanding quality of pastoral care and they are most successful in
ensuring the welfare, health and safety of all their pupils. Consequently they achieve their
aim of providing a safe and happy environment in which pupils are given the best possible
opportunities to learn and develop. The very good standard found at the time of the previous
inspection has been further improved. In the EYFS, the promotion of children’s welfare is
excellent in all aspects.

Very good arrangements are in place to ensure the best provision for pupils. In the pre-
preparatory school the emphasis is on proactively ‘nipping in the bud’ any issue before it can
become a problem, as well as on celebrating pupils’ achievements. The class teacher is key
to pastoral care although the pupils know they can turn to anyone if they need to. A Year 2
pupil said, “We love the teachers who are kind and take care of us”. Recently one boy
helped another on with his tie. This resulted in the recipient nominating his helper for a
“Helpful Hands” award. In Years 4 the form tutor is the first point of contact, whilst in Years
5 to 8 it is the ‘club’ presidents backed up by the form tutor. If needed, further support is
provided by the assistant head teacher (pastoral). The pupils clearly know to whom they can
turn. The ‘Life Skills’ programme, which has been extended since the last inspection to
include Years 4 and 5, and the *Habits of Mind” skills scheme support the work they do well.

Staff know their pupils well and are widely liked and respected. An atmosphere of mutual
respect is clearly evident, particularly in subjects such as art and music. In the pre-
preparatory school, outstanding relationships between staff and pupils as well as between
pupils and pupils are particularly evident, notably in the playground. This is also the case in
the preparatory school where, for example, a member of staff was observed helping a boy
with a broken shoelace while another was demonstrating forward defence strokes (in
anticipation of the coming cricket season). Pupils are also aware of what kind of behaviour
is expected of them and are extremely courteous and friendly. They respond extremely well
to the ‘club’ card which becomes a snapshot of the pupils’ week. The school council
provides a good avenue for the pupils to be heard. Recently deliberations have been on
winter coats, scarves and a new, longer pleated skirt for the girls.

Measures to safeguard and promote pupils’ health and well-being are secure and firmly
established. Health-related fitness is part of the physical education programme. In a Year 3
science lesson for example, pupils demonstrated a good knowledge and understanding of
what constitutes a healthy meal. Child protection measures, including a very good child
protection policy, are in place and are effective. Training in this area is recent and is part of
the induction training for new staff. Staff are all checked and cleared with the Criminal
Records Bureau. The administration of medicines is tightly controlled by the appropriate
staff and good quality records are maintained. All necessary measures have been taken to
reduce the risk from fire; fire practices are held regularly and recorded.

Health and safety policies are comprehensive and regular committee meetings are held,
chaired by the bursar. Fenced-off play areas and walkways have recently been completed.
Thirty-nine qualified first aiders, across the whole of Wellingborough School, are available.
The new medical facility and its staff provide a comprehensive service. Risk assessments are
undertaken of all areas of the school on an annual basis and a clear policy is in place for the
management of risk for all outings. The quality of the food is good, with an appetising and
nutritious menu being available to the pupils. All pupils are encouraged to eat a balanced
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3.6

3.7

3.8

3.9

3.10

3.11

meal. Attendance and admissions registers are completed in accordance with regulatory
requirements. The schools have an appropriate plan for disability access.

The schools meet the regulatory requirements for the welfare, health and safety of pupils
[Standard 3].

The Quality of Links with Parents and the Community

Both schools have established an excellent partnership with parents and the community and
are meeting their stated aims to work closely with their respective parent bodies. This is an
improvement on the findings of the previous inspection where links with parents and the
community were found to be good. In both schools, parents expressed a high degree of
satisfaction and support for the educational provision. Very good communications and a
strong partnership with parents also support the children in their learning and development in
the EYFS.

Pre-preparatory school parents who responded to the pre-inspection questionnaire were very
appreciative of the school’s provision. In particular they appreciated the worthwhile attitudes
and values which the school promotes, the quality of the teaching, the range of subjects and
the help and guidance given to their children. Their main areas of concern were the range of
extra-curricular activities, the provision for LDD and how the school handles concerns.
Inspection findings show that senior staff recognise that the range of after school clubs is less
extensive for Years 1 and 2 than it is for Year 3 and are considering ways to expand what is
available. The provision for pupils identified as requiring additional support is now
comprehensive, with a clearly defined procedure in place. Handling concerns is seen as a
priority and any such concerns are handled promptly, following the appropriate procedures.

The parents of preparatory school pupils who responded to the pre-inspection questionnaire
indicated strong support for most of the school’s provision. They particularly appreciated the
quality of the teaching and the range of subjects which their children experience. They also
expressed a high level of satisfaction with the worthwhile attitudes and values which the
school promotes, the help and guidance which their children receive and the range of extra-
curricular provision. One of the main areas of concern raised by preparatory school parents
was related to homework. However, inspection findings show that the quantity of homework
pupils receive is appropriate to their age. Another concern was the amount of information
parents receive about their child’s progress. Again, inspection findings show that the recent
review of the timing of the distribution of progress reports and parents’ meetings, which has
resulted in them being bought closer together during the second term, facilitates swifter
discussion and thus deals with parents’ concerns in a more appropriate way. The issue of
how the school handles concerns was also raised. Inspectors found that there is a detailed
procedure in place which ensures that parents receive a timely and appropriate response.

Both schools have very good systems in place for communicating with parents. In the pre-
preparatory school progress reports are sent out twice a year and parents are invited to meet
with the teachers to discuss these. A full written report is sent out at the end of the school
year. Following the outcomes of a parents’ forum, review targets are now included in the
report documentation. The reporting cycle is the same in the preparatory school. During an
academic year, all parents are given reports which provide a comprehensive summary of their
child’s progress and attainment. Such reports are good and, in the best examples, indicate
clearly both where a pupil has done well and also what they need to do to continue to
improve.

Many other channels, such as newsletters, texting, e-mails and the website, are in place in
order to keep parents up-to-date about life in both schools and to give them relevant
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3.13

3.14

information. Teachers also provide parents with documentation relating to the syllabus and
curriculum content which their children will cover. This is made available on the preparatory
school’s website and in the pre-preparatory school’s library.

Parents are encouraged to participate in the life of the schools and in the parent forum, which
meets to discuss school issues. A recent example was when a very large number of parents
attended the forum related to the teaching of reading. Similarly, meetings for preparatory
school parents have addressed such matters as cyber-bullying, life skills and drugs education.
Parents have also been involved in an art workshop and an adult choir.

In the pre-preparatory school, links with the local community are fostered through a range of
educational visits, and professionals, for example dentists, paramedics and opticians, visit to
talk about their roles. The school also works in partnership with two local teacher training
centres with students visiting to gain experience. The preparatory school also undertakes a
wide range of local trips and residential educational visits further afield, and has developed a
mutually beneficial link with a nearby school for pupils with learning difficulties. Funds are
also raised to support the work of a local hospice. Both schools undertake a wide range of
fund-raising initiatives and have collected a significant amount of money for a variety of
national and international charities, such as ‘Water Aid’ and the Warwickshire and
Northamptonshire Air Ambulance. Local organisations are encouraged to use the schools’
facilities out of normal school hours. Examples include martial arts and other sports clubs.

The schools meet the regulatory requirements for the provision of information and the
manner in which complaints are to be handled [Standards 6 and 7].
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4.1

4.2

4.3

4.4

THE EFFECTIVENESS OF GOVERNANCE AND
MANAGEMENT

The Quality of Governance

The quality of governance of both the pre-preparatory and preparatory schools is good.
Wellingborough School itself is a company limited by guarantee. Governors are members of
both an overarching council as well as the governing body. The council meets twice a year
at their annual general meeting and six months later for an update meeting on the progress
being made. The role of the council is clear and effective in overseeing the major
developments of the school.

The full governing body, of which both the head teachers of the preparatory and pre-
preparatory schools are members, although not voting members, meets three times a year. It
is appropriately constituted and adequately supported by a number of sub-committees. These
include finance, buildings, strategic planning, marketing, a foundation committee and an
education committee. The governing body is well led and its effectiveness is further
enhanced by the wide range of professional skills and training that governors and other
council members bring. Such skills include in-depth knowledge of business, industry, law
finance and education. An overriding commitment clearly exists to provide the very best for
the good of the pupils of both schools as well as for the schools’ continuing development.
Consequently, both schools are well positioned to continue the process of achieving the
overall school aims. The good quality of governance found at the time of the previous
inspection has been maintained.

The governing body, largely through its committee structure, and particularly since the
relatively recent establishment of the education committee, is becoming increasingly
effective in its oversight and knowledge of both schools. Governors’ meetings are carefully
minuted and agreed and governors have good working relationships with the head teachers of
both schools. Opportunities are in place for members of staff to make presentations about
their areas of responsibility to the governing body or one of its committees and plans are well
in hand to continue to extend this initiative. A number of governors regularly attend school
events, such as plays, concerts, sports fixtures and religious services. The practice of
governors visiting the schools during the school day to observe the schools at work is
growing. Governors have a good oversight of both child protection issues and their
responsibilities regarding health and safety.

Increasingly effective communications between the head teachers and the governors help to
ensure that the governors have contact with members of staff, through both formal and
informal channels, and are supportive of them. As a result of the developing
communications systems and growing effectiveness of the sub-committees, governors are
able to play a supportive and, in some areas, a leading role in several aspects of the life of
both schools with sound advice and appropriate levels of challenge being provided.





Wellingborough Pre-Preparatory and Preparatory Schools 14

45

4.6

4.7

4.8

4.9

The Quality of Leadership and Management

The senior staff of both the pre-preparatory and preparatory schools provide particularly
good quality leadership and management under the overall guidance and oversight of the
headmaster of Wellingborough School. Consequently, this goes a long way towards helping
the schools fulfil their overall aim of promoting excellence in learning as well as helping
pupils to become successful learners, confident individuals and responsible citizens. Much
of the success in this area is reflected in the quality of education the school provides and in
the care it takes of its pupils. Both head teachers have strong leadership and management
qualities, a clear vision, an ability to motivate others and a strong determination to move their
respective schools forward. As a result of these factors, and in conjunction with other senior
staff, the standards found in this area at the time of the previous inspection have been
maintained. The leadership and management of the EYFS are outstanding.

The headmaster of the whole school, the preparatory school head and the head of the pre-
preparatory school meet regularly in order to ensure clarity of direction and operation within
Wellingborough School as a whole. Both the pre-preparatory and preparatory schools’
senior managers have a very good oversight of their schools’ work and provide them with a
clear sense of direction. Both schools have highly effective senior management teams who
are supported by heads of departments or curriculum co-ordinators. Systematic procedures
to monitor teaching and the curriculum are developing well in both schools. In the best
examples, senior staff and heads of department/curriculum co-ordinators monitor the work
pupils produce and the teaching they receive in a particular subject right across their
respective schools. However, this is not always the case particularly in the pre-preparatory
school. In addition, whilst work is well underway in developing links between the two
schools at head of department/subject co-ordinator level, this is not yet completed
sufficiently in several areas in order to provide curriculum continuity for pupils from three to
thirteen years and beyond.

An appropriate school development plan covering the whole of Wellingborough School is in
place. This covers areas such as buildings and marketing developments over a period of
time. The preparatory school has its own good quality three-year development plan covering
such areas as curriculum, teaching and learning, pastoral care, premises and ICT. It identifies
the personnel to be involved, timescales, resources needed and dates for further review.
However, no costings or in-service training implications are identified for each particular
development. At present no comparable document exists for the pre-preparatory school.

School development planning is supported in both schools by curriculum development plans
which are, by and large a compilation of subject development plans. They cover an
appropriate period of time and address a variety of different issues such as aims, success
criteria, personnel involvement and timescales, with varying degrees of detail. Again few
costings or in-service training implications are indicated. A sound pastoral development plan
is in place in the pre-preparatory school. The schools rightly recognise that their approach to
the planning process is not detailed enough.

Good quality policies and procedures are in place to cover most areas of school life in both
schools. However, as with the planning process, some confusion exists as to which policies
cover the whole of Wellingborough School and which are age-specific to the respective pre-
preparatory and preparatory schools. Systems are largely in place in both schools to check
the implementation and effectiveness of the various policies and procedures. Regular checks
are made of issues such as child protection and health and safety. However, some policies
such as the marking policy are not fully implemented by all staff, particularly in the
preparatory school.
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In both schools teaching and support staff are effectively deployed. Good staffing levels help
to ensure that high quality support and guidance are given to all pupils, particularly those
requiring additional help with their learning difficulties and/or disabilities. Staff recruitment
is well managed with the statutory staffing checks being made and records securely kept.

New staff, including when applicable newly qualified teachers, have an effective and
supportive induction programme in both schools. The strategy used for newly qualified
teachers follows the national guidelines. Many in-service training opportunities are available
for staff and an adequate budget is provided. However, the lack of overall clarity in the
school development planning process means that priorities for in-service training are not
closely linked to overall school priorities. Formal appraisal systems are in place in both
schools and these are effectively used to support an individual’s professional development.

Both schools are located along with the senior school on one large extensive site. Very good
use is made by both the pre-preparatory and preparatory schools of the excellent facilities
that are available. Throughout both schools teaching space is good and well used, with a
range of age-related specialist accommodation such as science laboratories, ICT rooms,
music and art rooms being available. Senior school facilities are also available if required.
Excellent provision is made for both outdoor and indoor games.

A very good stock of high quality resources is available in both schools. These, together
with the generous specialist accommodation, support both teaching and pupils’ learning. In
almost all instances these resources are located near areas where they are needed and are
effectively managed and used. The libraries in both schools are very well stocked and
managed. They are used appropriately by staff and pupils who see them as an integral part of
the school and as an asset to the learning process. Procedures for budgeting are sound but, as
with in-service training budgets, are not always closely linked to the school or subject
development planning process.

The high quality support and assistance provided by the administrative and other staff
ensures that both schools are run efficiently on a daily basis. Communications within the
schools are effective as a result of good in-house in-service training, staff and subject
departmental meetings and staff notice boards.

The schools meet the regulatory requirements for the suitability of proprietors and staff and
for premises and accommodation [Standards 4 and 5].

The schools participate in the national scheme for the induction of newly qualified teachers
and meet its requirements.
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5.2

5.3

CONCLUSIONS AND NEXT STEPS

Overall Conclusions

Wellingborough Pre-Preparatory and Preparatory Schools provide a high quality of education
for their pupils. They both achieve their aims and meet the needs of their pupils. The
schools have many strong features some of which are outstanding. Numerous opportunities
are provided to help pupils towards achieving their full potential. Achievement levels at the
ages of both eight and thirteen are particularly good. In addition to the taught curriculum, the
highly valuable educational visits made by pupils in both schools, as well as the outstanding
extra-curricular programme in the preparatory school, also play their part in enabling pupils
to achieve the educational standards that they do. Good quality and on occasions outstanding
teaching, a well-balanced curriculum, very effective leadership in both schools and the high
quality relationships that also exist in both schools enable considerable achievements to be
made by the pupils. In response, pupils have excellent attitudes to their learning. They are
highly responsible members of their schools’ communities and behave exceptionally well.
The pastoral care provided for the pupils in both schools is outstanding, as is the provision
made for their personal development. Links with parents and the community in both schools
are also exceptionally strong.

Many of the strengths found at the time of the previous inspection in 2003 have been
maintained or built upon. Significant progress has been made in addressing issues related to
classroom support in the pre-preparatory school and in timetabling issues in the preparatory
school. In addition, heads of department have been established in the preparatory school to
oversee subject development and library facilities are now of high quality. The schools are
well aware that: school development planning is not detailed enough; subject-leader liaison
between them is not yet fully developed; the roles and responsibilities of subject leaders in
the pre-preparatory school are not yet fully established; and the preparatory school’s
approach to marking pupils” work is inconsistent.

The school meets all the regulatory requirements.
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Next Steps

5.4 Neither the pre-preparatory school nor the preparatory school has any major weaknesses. In
order to develop further the education they provide, they should take the following action.

1. Review, in conjunction with the senior school, their school development plans so that:

e in the pre-preparatory school a full development plan is put in place which
includes timescales, personnel, success criteria, in-service training implications
and costings related to each initiative;

e in the preparatory school, costing and in-service training implications are
included.

2. Encourage and develop further the subject-leader liaison between the two schools and,
where appropriate, with the senior school.

3. In relation to the pre-preparatory school, the school should review the roles and
responsibilities of subject leaders so that all have a clear understanding of what the
role is and are appropriately qualified and/or experienced to carry out that role.

4. In relation to the preparatory school, the school should establish a more consistent
approach to the marking of pupils’ work in accordance with the school policy.

55 No action is required in respect of regulatory requirements.

5.6 Any failures to meet EYFS requirements are detailed in Section 7.
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6.1

6.2

SUMMARY OF INSPECTION EVIDENCE

The inspection was carried out from 16" to 19™ March 2009. The inspectors examined
samples of pupils’ work, observed lessons and conducted formal interviews with pupils.
They held discussions with teaching and non-teaching staff and with governors, observed a
sample of the extra-curricular activities that occurred during the inspection period and
attended registration sessions and assemblies. The responses of parents and pupils to pre-
inspection questionnaires were analysed and the inspectors examined a range of
documentation made available by the school.

The Early Years Foundation Stage was inspected on 16" and 17" March 2009 by one
inspector. The inspector observed sessions, talked to the children, examined samples of
work, and held discussions with staff and governors. Comments from parents and carers
were considered and the inspector examined a range of documentation made available by the
school.

List of Inspectors

Mr Graham Nunn Reporting Inspector

Mrs Felicity Lawson Assistant Reporting Inspector

Dr Wendy Bowring Headmistress, IAPS school

Mrs Sarah Bridgman Assistant Headmistress (Academic), IAPS school
Mr Brian Hays Deputy Headmaster, IAPS school

Mrs Linda Nickell Teacher, ISA school

Mrs Penny Oates Headmistress, IAPS pre-preparatory school

Mr Malcolm Priestley Head of Department, IAPS school

Mrs Linda Hudson Early Years Lead Inspector
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THE EFFECTIVENESS OF THE EARLY YEARS FOUNDATION
STAGE (EYFS)

The Early Years Foundation Stage (EYFS) setting is part of the pre-preparatory school and is
located in a new extension to the pre-preparatory building. The setting currently has 57
children on roll. There are two Nursery groups with fourteen children in each and two
Reception classes. No children are assessed as having learning difficulties or disabilities and
one child has English as an additional language. A very small proportion of children come
from different ethnic or cultural backgrounds. The children benefit from the extensive
grounds and the facilities of the pre-preparatory school, including the ICT suite, and from
specialist teaching in music, ICT and physical education. The aims of the EYFS, which are
the same as for the whole school, and the maxim that ‘little children learn best by doing’ are
exceedingly well met and overall the provision is highly effective in meeting the needs of all
the children. This is the first inspection of the setting.

All children make exceptionally good progress and their achievement is outstanding, with the
majority attaining the Early Learning Goals and many working beyond them. Children are
very competent and can work independently, with partners or in groups. They are eager
learners and work and play with enthusiasm. Critical thinking opportunities are apparent
across the curriculum such as in a weighing and balancing activity observed in the Nursery.
Use of ICT is strongly promoted both in the ICT suite and the classrooms. The children are
articulate and enjoy sharing their ideas and knowledge with adults and peers, are comfortable
with making choices, enjoy challenges and show high levels of concentration as observed in
the concertina folding of the correct number of legs for an octopus. Opportunities for
creative development are numerous, including for example role-play as ‘Postman Pat’. Many
of the art and craft activities, using a variety of different materials, are displayed in the
classrooms.

The personal development and well-being of the children is excellent. The children are
confident, respond well to instructions and show a high regard for each other and their
teachers. Nursery and Reception children are polite and friendly to adults and classmates and
willing to help and support each other. They enjoy the many opportunities for responsibility
afforded to them such as delivering the registers to the office. Their awareness of staying
safe is very good, as indicated by their use of designated paths to the dining room.
Lunchtime is a very positive experience for them and they demonstrate good manners and
high levels of skill as well as the ability to make healthy eating choices. Scope for physical
activity is provided throughout the day and children participate with great enjoyment but also
with an excellent awareness of risk, as observed in a PE lesson.

The support of the children in their learning and development is outstanding. Planning and
organisation across the whole EYFS is exceptional and particularly so in the Nursery where
there is an excellent example of best practice. There are opportunities for learning through
purposeful play and exploration based on topic work. However, children do not have enough
opportunity for musical activities, apart from the regular weekly music lessons. The teaching
staff are very effectively supported by extremely capable and enthusiastic assistants. The
excellent balance of teacher-led and child-initiated activities and the careful deployment of
adults fosters children’s learning and development very well. The monitoring and
assessment of children’s progress is rigorous, based on observations, and is used to inform
teachers about the next steps in learning so that all children’s needs, irrespective of ability,
are catered for. The quality and quantity of resources available to support the teaching are
outstanding and are used imaginatively. Very good communications and a strong partnership
with parents further support the children in their learning and development.
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The promotion of children’s welfare is excellent. All aspects of welfare are fostered with
consistency and sensitivity by highly committed and caring staff. This results in happy,
confident children who interact positively with each other and with adults. High
expectations, based on the assumption that the outcomes will be positive, as seen on the
wording of child-friendly notices, have encouraged the behaviour of the children to be
exemplary. The classrooms and corridors are spacious, light and airy, with colourful
displays which celebrate the children’s learning and achievements. However, one of the
Reception classes cannot access the outside learning area as easily as the other three EYFS
classes. The environment both indoors and outdoors is safe and secure, maintained to a high
level and is used by all the children.

Leadership is outstanding at all levels within the EYFS. Record keeping, policies and
procedures are thorough and well maintained ensuring that the provision is highly effective
in meeting the needs of the children. All staff are checked for suitability to work with
children and the quality of risk assessments and actions to eliminate risks is excellent. The
head teacher of the pre-preparatory school, alongside those with responsibility in the EYFS
department, is enthusiastic, embraces improvement and has high aspirations for the quality of
care and development of the children as shown in the self-evaluation. The staff work as a
team with a common sense of purpose leading to a genuine community spirit and a culture of
mutual support.

What the Setting Should Do to Improve
To improve still further the high quality of its provision, the setting should:
1. provide further additional opportunities for musical activities in the classroom;

2. continue to seek ways to provide adjacent access to an outdoor learning space for all
Reception children.

The school’s provision for childcare meets the requirements of the Early Years Foundation
Stage.





		Wellingborough Pre-Preparatory and Preparatory Schools

		CONTENTS

		1. INTRODUCTION

		Characteristics of the School



		2. THE QUALITY OF EDUCATION

		The Educational Experience Provided

		Pupils’ Learning and Achievements

		Spiritual, Moral, Social and Cultural Development of Pupils

		The Quality of Teaching (Including Assessment)



		3. THE QUALITY OF CARE AND RELATIONSHIPS

		The Quality of Pastoral Care, and the Welfare, Health and Safety of Pupils

		The Quality of Links with Parents and the Community



		4. THE EFFECTIVENESS OF GOVERNANCE AND MANAGEMENT

		The Quality of Governance

		The Quality of Leadership and Management



		5. CONCLUSIONS AND NEXT STEPS

		Overall Conclusions

		Next Steps



		6. SUMMARY OF INSPECTION EVIDENCE

		List of Inspectors



		7. THE EFFECTIVENESS OF THE EARLY YEARS FOUNDATION STAGE (EYFS)

		What the Setting Should Do to Improve






INDEPENDENT SCHOOLS INSPECTORATE

INSPECTION REPORT ON
Wellingborough School

The preparatory and pre-preparatory schools were inspected at the same time and a separate
report published.

Full Name of the School Wellingborough School

DCSF Number 928/6010

Registered Charity Number 1101485

Address Irthlingborough Road, Wellingborough, Northamptonshire
NN8 2BX.

Telephone Number 01933 222427

Fax Number 01933 271986

Email Address headmaster@wellingboroughschool.org

Headmaster Mr Garry Bowe

Chair of Governors Mr Jerry Higgins

Age Range 13to 18

Gender Mixed

Inspection Dates 16™ to 19" March 2009

This inspection report follows the framework laid down by the Independent Schools Inspectorate
(ISI). The inspection was carried out under the arrangements of the Independent Schools Council
(ISC) Associations for the maintenance and improvement of the quality of their membership. It was
also carried out under Section 162A(1)(b) of the Education Act 2002 as amended by the Education
Act 2005, under the provisions of which the Secretary of State for Education and Skills accredited
ISI as the body approved for the purpose of inspecting schools belonging to ISC Associations and
reporting on compliance with the Education (Independent School Standards) (England) Regulations
2003 as amended with effect from January 2005, May 2007 and February 2009.

The inspection does not examine the financial viability of the school or investigate its accounting
procedures. The inspectors check the school’s health and safety procedures and comment on any
significant hazards they encounter: they do not carry out an exhaustive health and safety
examination. Their inspection of the premises is from an educational perspective and does not
include in-depth examination of the structural condition of the school, its services or other physical
features.

© Independent Schools Inspectorate 2009





CONTENTS

INTRODUCTION ..ot e 1
Characteristics Of the SCNOO0I ..........ccooiiiii e e 1
THE QUALITY OF EDUCATION ...oooiiiieeeee et 3
The Educational EXperience Provided ..........cccoovevieiiiiiii e 3
Pupils’ Learning and AChIEVEMENTS.........c.ciuiiieiiii ittt 4
Spiritual, Moral, Social and Cultural Development of PUPIlS.........c.ccooiiiiiiicii 5
The Quality of Teaching (Including ASSESSIMENT) .........ccveiirriiiierereee e 7
THE QUALITY OF CARE AND RELATIONSHIPS ..o, 9
The Quality of Pastoral Care, and the Welfare, Health and Safety of Pupils....................... 9
The Quality of Links with Parents and the COMMUNItY ............cccoceeveeviennin e 10
THE EFFECTIVENESS OF GOVERNANCE AND MANAGEMENT ....12
The Quality OFf GOVEIMANCE .......ecveeieeiec et e sre e e e e e e aneas 12
The Quality of Leadership and Management ............cccovvvveieiieiiiese e 12
CONCLUSIONS AND NEXT STEPS......ccoei e 14
OVErAll CONCIUSIONS ...ttt 14
NEXE SEBPS. ..ttt etttk bbbt b ettt b e s e e bt en ke e bt b ne e nne s 14
SUMMARY OF INSPECTION EVIDENCE ........ccocccoviiiiiiieiee e 15

LSt OF INSPECTOS ...t bbbt 15





Wellingborough School 1

11

1.2

13

14

15

INTRODUCTION

Characteristics of the School

Wellingborough School is a fully co-educational day school situated on the outskirts of the
town of Wellingborough. It was founded in 1595 as a boys’ school and became co-
educational in the 1970s. The school serves mainly a semi-rural population and draws pupils
from an area within a radius of approximately 25 miles. It occupies an attractive and
relatively spacious site along with the pre-preparatory (pre-prep) and preparatory (prep)
schools, all being accountable to the same governing body. The current headmaster was
appointed after the previous inspection, which occurred in 2003, and has been in post for five
years; he is head of the three schools. Since 1999, improvements at the school include
significant investment in information and communication technology (ICT), the music school
and the art extension, and major refurbishment of the houses, in particular Weymouth and
Cripps. The science and mathematics buildings have also been renovated. In addition, a
programme of redecoration and refurbishment has been carried out in many other areas of the
school. The school is part of the East Midlands Consortium of schools.

At the time of the inspection, the senior school had 424 pupils (186 girls and 238 boys) on
roll between the ages of thirteen and eighteen. One-hundred and fifty—one pupils are in the
sixth form. The pupils come from mainly middle-class and professional families. Almost all
the pupils in the prep school transfer to the senior school at the age of thirteen, without a
specific examination. External candidates entering at that age take the school’s entrance test
papers in English, mathematics, science and, where appropriate, French, or the Common
Entrance examination. Candidates applying to join the school in the sixth form are required
to have passed a minimum of six GCSE subjects. The offer of a place for sixth-form entry is
based upon interview, a reference from the pupil’s current school and predicted grades of a
minimum of 4Bs and 2Cs at GCSE, with an expectation of at least B grades in those subjects
to be taken at Advanced (A) level. Transfers into Year 12 from other schools are decided on
individual cases and related to pupils’ ability to fit into the curriculum offered at
Wellingborough.

The majority of pupils continue from Year 11 into the sixth form. Thereafter, almost all go
on to higher education, usually to the university of their choice. Some pupils complete a
GAP year between school and university.

The ability range of the pupils on entry to the school is relatively wide, but standardised test
results indicate that the ability profile of the school’s intake is well above the national
average, so that, if pupils are performing in line with their abilities, GCSE results will be well
above the average for all maintained schools but below the average for maintained selective
schools. The ability profile of the sixth form is above the national average for pupils
embarking on A-level courses, so the expectation is of results above the average for
maintained schools. Seventy-eight pupils are identified as having learning difficulties and/or
disabilities (LDD), of whom twenty-two pupils receive specialist learning support; no pupil
has a statement of special educational needs. No pupils are identified by the school as having
English as an additional language (EAL), though a few do come from homes in which a
second language is spoken. A significant proportion of pupils are of white English
background.

The school’s aims are summed up in its mission statement, which reads, “The philosophy of
Wellingborough School places learning at the heart of a challenging education which
promotes achievement through active involvement. It seeks to develop self-awareness and a
sense of responsibility, values both individuality and altruism, and fosters the spirit of





Wellingborough School 2

community and commitment which have been traditional to the school for over 400 years.
The aim is to create a safe and happy environment in which pupils are given the best possible
opportunity to learn and develop.”

1.6 National Curriculum nomenclature is used throughout this report to refer to year groups in
the school.
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2.5

THE QUALITY OF EDUCATION

The Educational Experience Provided

The school’s broad and balanced curriculum provides a good educational experience for its
pupils and offers opportunities suited to their interests, aptitudes and needs. The curriculum
is fully consistent with the school’s aims and ethos and prepares pupils thoroughly for their
journey through school life and beyond. Provision has been strengthened since the last
inspection and now has a better academic programme and an even stronger enrichment
programme.

In Year 9, the range of subjects includes those of the National Curriculum, with science
being taught as the three separate sciences: biology, physics and chemistry. In addition,
pupils study religious studies (RS), personal, social, health and citizenship education
(PSHCE), Spanish and Latin. The PSHCE programme, taught from Years 9 to 11 includes
sex education, citizenship, the importance of values and economic well being. Throughout,
the course emphasises social and leadership skills, thus reflecting the school’s aims and
ethos, and makes provision for careers advice at appropriate times. In Years 10 and 11, there
is a core of English, mathematics, a modern foreign language, games and the sciences plus a
further three subjects chosen by the pupils. The school endeavours to meet pupils’ requests
for particular options but here and in Years 12 and 13, where twenty-four optional subjects
are offered, this is not always possible. In the sixth form, all pupils extend their AS-level and
A-level studies with an attractive array of enrichment courses, which include life skills.

The school’s good approach to equal opportunities ensures that all pupils develop effective
skills in listening and speaking, especially through their study of English and the foreign
languages, and numeracy through subjects such as mathematics. They are enabled to make
good progress in scientific and technological skills through their study of science, ICT and
design and technology (DT). Physical education (PE), games and outdoor pursuits provide
for their physical development and subjects such as music, art and drama make a strong
contribution to their creative development.

The provision for pupils with LDD is outstanding. A full, independent review of learning
support provision was undertaken recently and its recommendations followed. The new
learning support centre is well equipped. Careful screening through standardised tests and
reports from class teachers means that pupils needing help are identified early. Those who
need extra support are listed internally online and thus made known to their teachers. This
information also contains a pupil profile and the help needed. Assistance is available for
individuals or small groups where necessary in the learning support centre, and the setting
arrangements enable class teachers in several subjects to pitch work at the right level,
although not all do this successfully. None of the very few pupils from homes where there is
a second language requires special provision. The most able pupils are appropriately
challenged in class, as observed by those studying further mathematics in the sixth form, and
also encouraged to take on external challenges such as in music and the mathematics
Olympiads.

The school’s curriculum policy is clear, emphasises the school’s values and aims, and
provides helpful guidance for staff. The autonomy given to heads of department leads to
some variation in provision, demonstrated by the differences in the contents of departmental
handbooks and variations in the details of planning. Few, for example, contain guidance on
how to help pupils’ spiritual, moral, social and cultural development.
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An outstanding element in the school’s provision is the enrichment programme, which
successfully extends pupils’ experiences. All pupils and the great majority of staff are
involved in the programme, which embraces an impressive range of lunchtime activities.
These opportunities are greatly valued by pupils. In the sixth form, pupils have the
opportunity to extend their experience through enrichment during the normal timetabled
time. The programme is supplemented by a number of after-school clinics in various
subjects for pupils from Year 9 onwards. In addition, the extra-curricular programme offers
plenty of sport, drama and musical opportunities, the last including individual instrumental
lessons as well as ensemble work. A fine performance of the ‘Blues Band’ was observed by
inspectors in an assembly. Sport is taken seriously and is encouraged with a regular
programme of coaching opportunities, fixtures and tours abroad. Pupils also have the
prospect of travel to different countries connected with their studies in a variety of subjects,
which helps to broaden their cultural awareness. The combined cadet force (CCF), the Duke
of Edinburgh’s Award Scheme, and Young Enterprise companies thrive, encouraging pupils
to see a role in society. The school’s ‘share’ club, in which pupils invest in actual
companies, is also highly successful, featuring in the national press very recently.

Pupils are successfully prepared for the next stages of their education and adult life. The
links between the prep school and the senior school are mostly good, with prep school pupils
being taught by some of the senior school staff and using some of the senior school facilities.
The school accepts, however, that not enough is currently done to involve the heads of
subjects across the schools in joint discussions about pupils’ learning. The careers
programme is designed to help pupils select GCSE subjects and AS-level courses and further
support in the sixth form provides useful information about higher education. However, the
delivery of the programme comes from a variety of sources and lacks cohesion. The
arrangements for sixth-form work experience are also not sufficiently formalised.

The school meets the regulatory requirements for the curriculum [Standard 1].

Pupils’ Learning and Achievements

Pupils learn and achieve well in relation to their abilities and they make effective progress
during the time they are in school. They achieve good results in public examinations, as was
the case at the time of the previous inspection. Pupils are keen learners, an outcome of the
school’s efforts to achieve its aim to promote achievement through active involvement, and
they respond well to their teachers.

In lessons observed, progress and learning were strong, with several examples of outstanding
achievement. Pupils’ exercise books revealed good, very well-presented work and several
examples of effective independent study. This was particularly so in research projects in
history and geography, where note-taking was also well organised. Pupils are articulate, as
shown clearly in a Year 11 DT lesson where pupils used technical vocabulary with
confidence. They are good listeners and read fluently. They write well, at length and
creatively, demonstrating good ability to think and reason. Work in exercise books is mostly
well organised, though some sixth-form folders proved the exception. Pupils have high
expectations of themselves and of their teachers.

Pupils handle number, problems and mathematical concepts exceptionally well. In a Year 13
lesson in further mathematics, for example, pupils showed excellent reasoning skills when
using a spreadsheet to explain values, and went on to produce some neat explanatory graphs.
Pupils use ICT well, as observed in a Year 12 life skills lesson, and the use of inter-active
whiteboards by a number of teachers is adding to pupils’ experience and confidence in the
use of technology.
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Pupils show the ability to discuss and make a case, and they are prepared to take
responsibility for their studies, as seen in the creative subjects of art, music and drama.
Pupils enjoy the tasks set and apply themselves successfully; they are keen to achieve. They
behave well and have first-rate attitudes to study. Pupils work effectively in groups and
individually, as observed in a number of lessons, and are prepared to accept the rules of the
game, as observed in PE and games.

In relation to their abilities, pupils do well in public examinations. During the last three
years for which there is national comparative data, results in GCSE and A level were
respectively well above and above the averages for all maintained schools and at both levels
were in line with the averages for maintained selective schools. Standardised measures of
progress indicate that achievement up to GCSE has been above the average for pupils of
similar ability and that performance at A level has been consistent with the level of
attainment in GCSE. The commitment to equal access for all pupils ensures that there is little
noticeable difference in the progress of boys and girls, or, in most instances, less relative
progress among those pupils with LDD than that achieved by their peers.

In the wide array of activities which are available outside the curriculum, pupils have
performed well, and on occasions exceptionally so. For example, in music, a number of
pupils have reached good standards in instrumental examinations, several recently gaining
Grade 7 and Grade 8 with merit or distinction. The more able have played in county
ensembles such as orchestra, choir and jazz groups. The Chapel Choir has also performed in
Manchester and Lichfield Cathedrals in the last 12 months. In sport, the school has produced
22 county representatives in girls’ hockey and won the county championships at each age
from under-15 to under-18. Pupils have won national honours in girls’ cricket and in
gymnastics. Boys have also performed well, with several winning county cricket and rugby
caps and gaining national representation at rugby. A host of pupils have achieved well in the
Duke of Edinburgh’s Awards and in Young Enterprise. Indeed, Young Enterprise teams
have been successful enough to appear on radio and television as a result of winning county
finals.

Spiritual, Moral, Social and Cultural Development of Pupils

Pupils’ development in relation to their moral and social awareness is outstanding; in relation
to their spiritual and cultural understanding it is good. This is an improvement from the time
of the previous report and well in line with the school’s aims to develop self-awareness and a
sense of responsibility, and to encourage individuality. The values of Christianity are seen as
important to the school and it seeks to pass these on to its pupils.

Spiritual development is good. Throughout their time at school, pupils grow in confidence
through the excellent quality of their relationships with others. It is clear in the way they
treat each other that they value others and recognise in them a spiritual side to their
humanity. They also grow in self-esteem, a result of the encouragement they receive from
their peers and the staff. In PSHCE they discuss values and demonstrate an understanding of
materialism and its impact on the spiritual life, and in RS their understanding of important
issues related to the beliefs and practices of different faiths develops. Insufficient use is
made of the chapel and chaplaincy to help pupils extend their spiritual experience or enable
them to spend periods of quiet reflection, and this is an unresolved issue from the last
inspection.
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Pupils have an extremely strong moral commitment. This is demonstrated well by their
behaviour around the school, their respect for the feelings of others and their understanding
of moral values. They respect rules and so rarely challenge authority or bully their peers.
Pupils are willing to talk about what is right or wrong even when it concerns the justice of
the way teachers are seen to administer rewards and sanctions. Moral understanding was also
seen in the way they responded in a stimulating Year 13 biology lesson delving into aspects
of learned behaviour through the work of Pavlov, Skinner and Kohler. Their studies in
history encourage them to discuss the moral issues raised by war, and a good debate in a
Year 10 English lesson on ‘This house believes that it is wrong for a person to take his/her
own life’, a theme mirrored in a Year 9 RS lesson on the sanctity of life, encouraged pupils to
share views on the morality of situations that are currently in the news. Pupils recognise a
responsibility to those who are less well off than they are and contribute generously to
charities at home and abroad. Their involvement in activities related to raising money takes
time as well as a desire to do good, and this they give freely.

They develop excellent social attitudes. Senior pupils take on a range of responsibilities that
enable the school to operate as a successful social body. They spend time with younger
pupils, offering guidance and care when it is needed. Younger pupils recognise the
importance of this and grow in their understanding of the need for social commitment, so that
as they proceed through school they too are willing to take on such responsibilities. Through
PSHCE pupils learn something of political institutions and economic well-being, which they
put into practice through the school council and activities such as Young Enterprise. The
suggestions from the school council are not always adopted, but even here they learn of the
frustrations of being involved in social and, to some extent, political activities. Pupils respect
school rules, seeing the need for order if social cohesion is to be achieved. They also
develop their understanding of the benefits to society of people following a healthy lifestyle,
encouraged by discussion and their experiences of healthy choice in the school dining room.

Pupils recognise that in society there are different people with various beliefs and traditions.
In history and geography, they learn about the beliefs and practices of people in other lands
and times, as observed in a Year 9 geography lesson on China’s ‘one-child policy’, and in
RE of those with other faiths. Their charitable activities further their understanding of
peoples in different parts of the world, such as Africa and Eastern Europe, and their visits to
Iceland, Germany and France add to their understanding. Some of these experiences reveal
themselves through their work in music, drama and art. Art work, in particular, shows pupils
wrestling with different forms and seeking to learn more about the artists responsible for
them. There is little on display in the school, however, to raise pupils’ awareness of the
many gifted people who come from the countries that the pupils seek to help, or to prepare
them for living in a multi-cultural society. Pupils develop an increased understanding of
their own British culture through the various visits they make to theatres and art galleries, the
pupils they meet in a variety of circumstances from other schools, and their involvement in
drama and music.

The school meets the regulatory requirements for the spiritual, moral, social and cultural
development of pupils [Standard 2].
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The Quality of Teaching (Including Assessment)

The overall quality of teaching is good; it is often outstanding. Teachers are knowledgeable,
plan effectively, and successfully encourage pupils to learn, to persevere and to produce good
quality work. This fulfils the school’s aim to place learning at the heart of a challenging
education. The picture is one that is generally stronger than at the time of the previous
inspection. Assessment is also good. The care with which most staff mark pupils’ work
shows pupils how they might improve, whilst helping them see the progress they are making.

Teachers are knowledgeable and generally keep up a good pace in their teaching during
lessons, giving pupils little opportunity to lose interest and waste their time. They plan
individual lessons well, indicating the objectives, which are usually linked to previous
learning, and outlining the way the lesson will develop. They use a variety of different
resources to keep their teaching stimulating and range of suitable strategies to encourage
learning. In a Year 10 English lesson, for example, pupils enjoyed a formal debate, and in a
Year 10 drama lesson pupils benefited from the paired work in which they engaged.
Teachers also use effective guestioning techniques. In foreign languages the target language
is used to great effect. It is common to see pupils working individually, as in music and art,
and in groups as in PE and business studies.

Teachers seek to ensure that pupils of all abilities make good progress in their studies,
making good use of the setting arrangements that exist in certain subjects. Work of varying
difficulty, however, is not always set for pupils of different ability within the same class.
Even so, those pupils with LDD benefit from the individual attention teachers are prepared to
give them when the need arises.

Teachers make good use of ICT in several subjects to develop learning, for example
geography, mathematics and science, but little use is made in others. Inter-active
whiteboards that are present in a number of classrooms are used well.

The quality of assessment is good and is supported well by a clear and helpful school policy.
Pupils® exercise books demonstrated that in most subjects teachers mark pupils’ work
regularly and in line with the school policy. Often there were useful and detailed comments,
designed to show pupils how to make further progress. This was evident in English, modern
foreign languages and the humanities. The outcomes of assessment contribute to teachers’
planning and keep pupils well informed of how well they have achieved in a particular piece
of work. Teachers spend time in lessons informally assessing pupils’ work, giving feedback
and helping them to make progress. General targets are set for pupils, usually with
examinations in mind, but the closer monitoring of pupils’ progress and the setting of short-
term targets are not so evident, an issue recognised by the school.

The school collects a good deal of data on pupils through a range of standardised tests and
has analyses showing the progress that pupils are making year by year. These results are
being used increasingly to help predict a pupil’s future performance. The school has begun
to use the results of these tests to track pupils’ progress and set short-term targets but this is
still in its infancy.

Pupils respond to the overall good quality of teaching and assessment well. They relate
positively to their teachers and contribute to the strong work ethic in every class. The
assessment information they receive and the reports that are sent to their parents are detailed
enough to help pupils and parents recognise progress or otherwise. In interviews with
inspectors, pupils said that they appreciated the feedback they received and that it often
encouraged them in their work. Consequently, pupils apply themselves well intellectually,
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physically and creatively, are interested in their work and are prepared to think and learn for
themselves. They behave well and have first-rate attitudes to study.

2.28  The school meets the regulatory requirements for teaching [Standard 1].
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THE QUALITY OF CARE AND RELATIONSHIPS

The Quality of Pastoral Care, and the Welfare, Health and Safety of
Pupils

The overall quality of pastoral care, welfare, health and safety is outstanding. The structures
and measures used by the school to promote the health, welfare and safety of the pupils are
first-rate. This maintains the judgments of the previous report and the school’s aim to create
a safe and happy environment in which the pupils can learn.

The pastoral structure, based on a house system, is outstanding; it ensures that the pupils feel
safe and cared for. Housemasters and housemistresses, along with form tutors, take
immediate responsibility for the pupils but can turn to more senior staff for further support if
it is needed. A member of the senior leadership team is head of sixth form and the second
deputy head has pastoral responsibility for Years 9 to 11. The senior deputy head has
responsibility for pastoral care throughout the school. Medical staff are also present to
support when necessary. Despite such a well organised structure, a noticeable number of
pupils, in their responses to the pre-inspection questionnaires, expressed the view that the
school does not listen to them and that they would not know who to go to if they had a
problem. However, in conversations with pupils formally and informally, inspectors found
that the vast majority of pupils feel secure and well cared for, could state clearly which staff
they could contact if they required help, and feel that staff take an interest in their well being.
In one instance, a pupil said she had switched to this school from another because “I knew |
would be well looked after here”.

School rules are clear and known to pupils. Sanctions are used when the need arises and
pupils know that a detention is likely to follow the breaking of a rule. Inspectors found that
relationships between pupils and pupils and staff are exceedingly good and that there is a
general air of well-being throughout the school. The school has a well constructed anti-
bullying policy and cyber-bullying policy and takes every precaution to prevent bullying in
school. If any cases of bullying are reported, the school takes appropriate and decisive
action. Some pupils in the pupil questionnaire and in pupil interviews expressed a concern
that both rewards and punishments were not always fair but acknowledged that this could
now be raised at the school council. Staff supervision is adequate at break times, and the
extensive site is managed appropriately.

An appropriate child protection policy is in place; the child protection officer and both
teaching and support staff have had recent training. Risk assessments are appropriate for
both on- and off-site activities, and procedures concerning safety in relation to fire and
electrical equipment are in place. The local fire service has carried out regular checks.
Recent work to improve the quality of the water supplies has been very successful,
eliminating where possible standing water in tanks.

The procedures for registration are outstanding. The school has a very effective system for
dealing with pupils who are late or absent and parents are informed, by telephone, within a
short while of any unexpected absence. Latecomers and visitors are conscientiously
recorded. The procedures for admissions are also carefully documented and followed.

The health and safety committee is chaired by the bursar and meets three times a year. It
addresses important issues, including those related to fire precautions and electricity checks.
All staff have, within their teaching contracts, responsibility for the health and safety of the
pupils, staff and visitors. The issue raised at the last inspection concerning the access of cars
onto the main school site is dealt with as safely as possible by careful organisation of
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pedestrian crossings and pathways. However, the school’s sustained efforts to obtain
planning permission from the Local Authority for a new access have so far been
unsuccessful.

Medical provision in school is good. Two nurses provide an excellent service for the pupils
and the medical room has good facilities. The nurses are on-site for midweek matches and,
when required, for weekends. Other cover at weekends is provided by St John’s Ambulance
Service.

School meals are based on a healthy diet. They are served from clean and well-ordered
kitchens in an impressive dining hall. They are popular with the pupils, who appreciate their
quality and variety. The school provides support for any pupils with a disability through its
accessibility plan, in line with the Special Educational Needs and Disability Act.

The school meets the regulatory requirements for the welfare, health and safety of pupils
[Standard 3].

The Quality of Links with Parents and the Community

The school has outstanding links with parents and the community, which is better than at the
time of the last inspection. Parents are very supportive of the school and their response to the
pre-inspection questionnaire was overwhelmingly positive. The school makes a very positive
contribution to the local community, allowing its facilities to be used by a wide variety of
organisations, and significant amounts of money are raised each year for a variety of
international and local charities. The school has done much in seeking to achieve its aim of
fostering the spirit of community and commitment which have been traditional to the school
for over four hundred years.

Communication with parents is excellent. The school produces an informative Guide to the
School, and an attractive and detailed school prospectus. The Guide is distributed to all new
parents and annually to all parents. The school’s website is equally informative, providing
all relevant information, and includes the headmaster’s ‘blog’, which informs parents of
school events that have happened or are about to happen. The recently introduced “Clarion
Call’ text messaging service alerts parents to important messages from the school and is said
to have proved especially useful during the recent bad weather.

A small minority of parents feel that they are not encouraged to participate in the life of the
school but, in light of the number of parents they met helping the school, inspectors found no
evidence to support this. Neither did they find that the amounts of homework are excessive,
another issue identified by some parents. Parents are invited to help the school in a number
of ways and many do so. In particular, they support the school’s drama productions, sporting
fixtures and musical events. The Wellingborough Senior School Parents Association
(WSSPA\) is very active and raises considerable funds for a variety of causes. Most recently,
parents have raised money for a new minibus and interactive whiteboards. The WSSPA
works with the school to produce an informative newsletter for parents, which promotes the
achievements of senior school pupils.

Parents receive regular written reports and updates on their children’s progress. The reports
are well written, detailing strengths and highlighting areas for development. Parental
responses to the questionnaire indicate that parents believe they have a good understanding
of the progress being made by their children. Regular parents’ evenings take place at
appropriate times of the year and provide very good opportunities for formal face-to-face
discussion between parents and teachers, which enable parents to learn how they might
support their children.
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The school handles the concerns of parents with due care. Records of all significant
communications from parents are kept by the school. An appropriate complaints procedure
is in place and a copy is available to parents on request. Formal complaints, of which there
are very few, are handled in line with this policy.

The excellent links with the local community and those further afield make an effective
contribution to the pupils’ education and their personal development. Visits to local theatres
and historical and geographical places of interest broaden pupils’ experience. Visits abroad
to the First World War battlefields, to France, Berlin and Iceland, for example, also raise
pupils’ awareness of community. The planned joint netball and rugby tour to New Zealand,
partly financed by money raised by parents, will extend some pupils’ understanding of life in
the southern hemisphere. Commitment to fundraising in support of charities is high and
pupils, usually through the school council, are encouraged to suggest appropriate
beneficiaries. The most recent was the national ‘Red Nose Day’. Significant amounts of
money are raised each year for a variety of international projects in Africa and Eastern
Europe, as well as more local charities such as Marie Curie, McMillan and Riding for the
Disabled. In one assembly observed by inspectors. the impact of pupils’ donations was seen
on a video in which a former pupil demonstrated how helpful the school is to a local school
in Zimbabwe. The school is keen for the local community to make use of its facilities and
has established an enterprise office, which has been responsible for a dramatic increase in the
amount of community usage. The school lets its premises to a wide range of organisations,
varying from sports clubs to orchestras as well as hosting important conferences, summer
camps and even weddings. In addition to raising the profile of the school, money raised goes
to maintaining and improving existing facilities to support pupils’ learning.

The school meets the regulatory requirements for the provision of information and the
manner in which complaints are to be handled [Standards 6 and 7].
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THE EFFECTIVENESS OF GOVERNANCE AND
MANAGEMENT

The Quality of Governance

The governing body is committed to the school’s philosophy and aims, and supports the
school effectively in its efforts to achieve them, a judgement in line with the previous report.

Governance has a sound structure. It is a company limited by guarantee and governors are
members of an overarching council as well as of the governing body. The responsibilities of
these two bodies are clearly defined. This is not the case with regard to the six committees of
the governing body, each of which works hard on behalf of the school. Links and tiers of
responsibilities are not always clear, although the chairman currently supplies a personal link
between committees. The bursar reports directly to the governors rather than to the
headmaster, a practice which is becoming less common nationally in the light of the
executive responsibility borne by heads of schools.

The governing body is well led and comprises of governors from different backgrounds and
with skills fit for the school’s purpose. Governors are fully aware of their responsibilities to
the school, ensuring that finances are spent wisely and that the school’s provision benefits.
The relatively recently formed education committee oversees the school’s education
provision and the financial committee provides the resources to ensure that good quality staff
are appointed and that staff have adequate resources.

The chairman and other governors visit the school often, and the chairman is well known to
the staff. Governors provide advice and stimulus for growth. The chairman, in particular,
devotes much time to the school, although he recognises the importance of not interfering
with the daily management of the school and of not eroding the executive leadership of the
headmaster.

The governors have a member responsible for and trained in child protection and they have
keen oversight of the health and safety of the pupils. They are kept well informed about the
school’s progress from the reports from the headmaster and bursar. Governors take steps to
receive appropriate training. They have undertaken a self review, resulting in their decision
to tackle some of the areas identified for change and development.

The Quality of Leadership and Management

The school is well led and managed. This is in line with the previous inspection. The
headmaster has a clear vision for the school and is successfully guiding it towards the
achievement of its aims.

The headmaster has worked hard with other members of the school to create a very strong
ethos, and he is well supported in this by the leadership team. Although several recent
appointments have been made to senior management, the leadership team collaborates
effectively, meets regularly and is helping the school take on new initiatives and make
progress. The annual reviews carried out by the headmaster and the senior and second
deputy heads are successful in stimulating progress. Housemistresses and housemasters are
effective in carrying out their responsibilities. The leadership and management of
departments are also generally effective, though there is no systematic approach to
monitoring and evaluating within departments or in the drawing up of departmental
handbooks.
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The school’s professional development system is beginning to work well. The headmaster
and bursar have external professional performance development interviews, though the
system for other teaching staff has yet to become fully operational. There is no such system
for the support staff. Each academic department has an in-service training budget and all
staff, both academic and support staff, participate in a range of useful training, an
improvement since the last inspection. The arrangements for newly qualified teachers are in
line with those set down nationally and work well.

The school takes great care checking the suitability of staff, support staff and governors. All
have had the appropriate enhanced CRB and other recruitment checks; a centralised register
is accurately kept.

The school’s five-year development plan provides a strategic approach to the school’s
progress, a response to the last inspection. It is well structured and regularly reviewed, and
has the development of spiritual and moral awareness at its core. Its other priorities are also
important to the school’s development. Procedures and policies throughout the school are
clear and appropriately detailed. They are known to staff and pupils and contribute to the
smooth running of the daily life of the school.

The bursar, in consultation with the headmaster and his staff, ensures that teachers have
appropriate resources. The newly refurbished library, in particular, provides an extremely
good resource centre for pupils, in response to the last inspection. Accommodation is of
good quality. The school has a generous supply of support staff who provide the
underpinning which helps the school to run smoothly. They report directly to the bursar.
They do not, however, have the benefit of regular meetings. The newly appointed human
resources manager provides particular expertise, especially in the efficiency and effectiveness
of the employment process and training.

The school meets the regulatory requirements for the suitability of proprietors and staff and
for premises and accommodation [Standards 4 and 5].

The school participates in the national scheme for the induction of newly qualified teachers
and meets its requirements.
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5.1

5.2

5.3

5.4

9.5

CONCLUSIONS AND NEXT STEPS

Overall Conclusions

The curriculum provides a good educational experience for the pupils. It is supported well
by an outstanding range of enrichment and extra-curricular activities, although provision for
careers guidance and work experience is not sufficiently coordinated or formalised. Pupils
achieve well in relation to their abilities in class and in public examinations because they are
keen learners and the quality of teaching is good and often outstanding. They are articulate,
good listeners, read fluently and write effectively. Pupils handle number, problems and
mathematical concepts exceptionally well.  Pupils’ social and moral development is
outstanding and their spiritual and cultural understanding is good. The assessment of pupils’
work is good and general targets are set for pupils, but the consistent tracking of pupils’
progress is not yet fully developed. The overall quality of pastoral care, welfare, health and
safety is outstanding. The school has excellent links with parents and the community. The
governing body effectively supports the school, which is well led and managed as a result of
the headmaster’s clear vision. The headmaster is effectively supported by the leadership
team. The approach to monitoring and evaluating within subject departments is not
sufficiently systematic, though middle management is generally effective.

In response to the recommendations of the last report the school has: greatly improved the
school library and the facilities it offers; produced a five-year development plan that contains
appropriate priorities; and made better arrangements for the professional development of
staff. It has not resolved the issues of traffic passing through the school, despite significant
efforts to gain planning permission, or of furthering the spiritual development of pupils by
making more effective use of the chapel or the chaplaincy.

The school meets all the regulatory requirements.

Next Steps
In order to continue its improvement, the school should:

1. further develop the measures already begun to improve the quality of monitoring
pupils’ progress and setting meaningful short-term targets;

2. ensure that departments are more systematic in their approach to monitoring and
evaluating their progress;

3. ensure that the coordination and organisation of careers guidance at all levels is
improved and arrangements for work experience are more formalised;

4. ensure that the issues from the previous inspection concerning traffic arrangements and
the more effective use of the chapel and chaplaincy, which remain unresolved,
continue to be addressed.

No action is required in respect of regulatory requirements.
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6.1

SUMMARY OF INSPECTION EVIDENCE

The inspection was carried out from 16" to 19™ March 2009. The inspectors examined
samples of pupils’ work, observed lessons and conducted formal interviews with pupils.
They held discussions with teaching and non-teaching staff and with governors, observed a
sample of the extra-curricular activities that occurred during the inspection period, and
attended registration sessions and assemblies. The responses of parents and pupils to pre-
inspection questionnaires were analysed, and the inspectors examined a range of
documentation made available by the school.

List of Inspectors

Mr Terence Dillon Reporting Inspector

Mr John Aguilar Deputy Head, HMC school
Mrs Margaret Atkins Head of Year, HMC school
Mrs Elizabeth Cairncross Headmistress, HMC school
Mr David Elstone Headmaster, HMC school

Mr Michael Oliver Houseparent, HMC school
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